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%ELEMENTARY SCHOOL COUNSELING, COUNSELOR FREFARATION,
CONSULTANTS, CONSULTATION FROGRAMS, BEHAVIOR CHANGE,
TEACHERS, *STUDENT FERSONNEL. SERVICES, SFRINGFIELD

. THE PUPIL FERSOMNEL SERVICES CONCEFT EMFHASIZES A TEAM
AFFROACH. AN INHERENT WEAXNESS IN THIS CONCEFT IS THE
TENDENCY TOWARD COMFARTMENTALIZATION OF THE INDIVICUAL. A
NATURAL RELATIONSHIF EXISTS BETWEEN GUIDANCE AND INSTRUCTION
BECAUSE BOTH DEAL WITH THE FUFIL, GUIPANCE WITH CONATIVE
ASFECTS AND INSTRUCTION WITH COGNITIVE ASFECTS. THE
STRATEGIES WHICH ARE COMMONLY EMFLOYED IN GUICANCE~-REMECIAL,
FREVENTATIVE, ANC FROMOTIONAL--FROMOTE STRUCTURING WHICH

- CAUSES THE INDIVIDUAL TO LOSE FLEXIBILITY. SELF-CONCEFT IS
RELATED TO SUCCESSFUL FUNCTIONING IN LEARNING ARND IN LATER |
ADJUSTMENT TO LIFE. COUNSELORS HELP CHILDREN FORM \
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SELF-CONCEFTS BY AICING THEM TO DEVELOF VALUES. FOOR TASK

DEFINITION CAUSES ELEMENTARY SCHOOL COUNSELORS TO ADOPT Lo

FROCEDURES 'USEC WITH OLCER CHILCREN. COGNITION FLUS EMOTION

(RATIONAL THERAFY) SEEMS EFFECTIVE IN CHANGING BEHAVICR.

COUNSELORS SHOULE DEVELOF A PARTICULAR FHILOSOFHY OF LiIiFE AND

CEVELOF THEIR FERCEFTUAL ORGANIZATION RATHER THAN WASTER

COUNSELING TECHNIGQUES AND THEORY. THE ESSENTIAL FROCEEURE

USEC IN TEACHER CONSULTATION IS EXFLORATION OF SELF-CONCEFT.

: THIS FROCEDURE CREATES CONFLICT WITHIN THE TEACHER BETWEEN A ‘,

b CESIRE TO HELF A CHILD, AND TIME AND KNOWLECGE LIMITATIONS.
AS. ORGANIZATION OF THE ELEMENTARY SCHOOL DOES NOT FROVICE ‘—

OPFORTUNTIES FOR REGULAR CONSULTATION BETWEEN COUNSELORS ANC

TEACHERS, FLANS FREEING TEACHERS FOR FROFESSIONAL TASKS OTHER

THAN TEACHING ARE BENEFICIAL. THIS IS ONE OF THE REFORTS FROM

THE ZION CONFERENCE AND THE ELEMENTARY SCHOOL CEMONSTRATION

CENTERS INCLUDED IN "ELEMENTARY SCHOOL GUIDANCE IN ILLINOIS.®
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DIMENSIONS OF THE COUNSELOR'S RELA’I'IONSHIIPS

H R. Kaczkowski * ' ' '
enry 'C.Z OwWaKl CG 003 016

~ In an insightful article, Doctor Kaczkowski points to some of the ""real"
situations encountered in elementary school guidance. He offers specific

suggestions as to the procedures to be followed and the kinds of relationships to
be established and maintained by the counselor.

In the past year or two, elementary schooi guidance has received a considerable
arnount of attention. This attention will reach meteoric proportion in the next few
years, partly because of the inherent values in this type of guidance program, and
partly because ¢f the additional State and Federal money available for the execution of
the program. However, a moments reflection on the siturtion will point to the fact that
1deas abm;t what cénatitute.s an elementary school guidance program are not necessarily
new. For example, the New York City school system had developed a rather comprehen-

1

S1ve¢ program in 1955, What is new is the fact that most school systems are trying to

develop a rationale for the ongoing guidance programs. Schools have become aware of
the ract "that one professional person cannot be all things to all people'’, 2 .
One of the basic problems in the development of a rationale for an elementary
g ndance program is that of relating the activity to pupil personnel services and
wstructional programs. The former concept not only embraces guidance services but
such activities as attendance, health services, special psychological services, visiting
teacher, etc. The problem posed by the pupil personnel services concept is that of
coordinating the effort of the various specialists such as counselors, nurses, achool
psychologist, school sociai worker, psychometrist, etc. Since each "expert" is interested .
in some "part" of the student, it is essential that a team approach be evolved so that the
total child cun be considered. The inherent weakness in the service concept is that of

compartmentalization of the individual to a point where it is virtually impossible to

bring the pieces together again, in any meaningful fashion.

* Doctor Henry R. Kaczkowski is Assistant Professor of Education, University of
Illinois, Urbana, :
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Genei'aily apeaking,‘ three strategies are usually employed tc reach the typical
goals of guidance: remedial, preventative, and promotional. 5 Stewart and Warnath

define these terms in the following manner:

Remedial guidance is concerned with the correcting of some aspect

of the maturation process that has gone awry. Preventative guidance

discovers and removes blocks in the environment that could potentially
handicap the development of the individual.
Promotional guidance is concerned with promoting these skills, attitudes,

L. ‘f

and habits that lead to becoming a fully functioning person, 4 1

The inherent weaknees in these strategies as they are commonly executed is that it
leads to considerable amount of social engineering, The activities are so structured
that the individual loses a high degree of flexibility. He is incapable in achieving

what Patterson czlls '"responsible independence''. 5 The attitude of "I know what is best

T e T e TR e e .

for you must be avoided by the counselor. It is easy to adopt this attitude especiall
when dealing with elementary school children. The counselor {and the teacher) by virtue
i of maturity, training, and experience at this level of instruction, at times, tends to
overlook the uniqueness aspect of the child while in the process of assisting him in
becoming a socialized being within socicty,

To many staff members, the relationship between guidance activities and

instructional aspects appear to be worlds apart, For the most part the instructional

phase is viewed as basically inculcating basic skills and knowledges. The gap between
the two widens as ot proceeds up the instructional ladder, However, some of the eariy
definitions of guidance stated that guidance was concerned with the individualization of
instruction, 6 If one examines the situation carefully, a high degree of relationship

between instruction and guidance should exist. This is not to imply that every teacher

is a counselor, but that the entire school staff can make vital contributions to the |
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guidapec program. This is largely due to the fact that they work with the same
materiala: PUPILS. The individual student in his quest to answer ""Who am I?"
needs the services of both.typcs of activities, Each can enhance his self-concept
by providing a sense of identity and a ground for reality testing. 7 A coordinated
effort is required because the general focus of activity in the classroom is on the
‘ cognitive aspects while guidance programs, particularly counseling, can deal with
emotion and feeling. |
Lafferty believes that "there is overwhelming evidence that self-concept
‘ . is related to successful function in learning aad in later adjustment in life', 8
Parents should be extremely sensitive to the attitudes
they express toward children.., It is importént that children

be referred to with warmth, appreciation, encouragement, and

- T T e WA e e e 7o o o 0T I

confidence rather than with criticism, disparagement, and disap-
pointment,

The fact that concepts of self are reflections of the
attivudes expressed toward 2 person by others indicates the

power thai parents and teachers have in determining the kind
9

b et P caadih df

of selves that children will develop.
| There is a belief among some schoolmen that a bulk of reading problems are
due tc;; improper seif-functioning rather than in lacking skill and know how in

reading. Gordon Allport points out that teachers are very skillful in teaching mattears

of fact, 10 However, niatters of importance (his terms for vaiues) are rarely discussed

in class. Yet the child needs values to evaluate things in order to develop his self-
concept which, in turn, affects his life style, lLecky, in developing his concept of
nyelf-consistency”, points out how self-idsntity and reality may have little congruency.

"The very fact that we strive to b+ true to ourselves involves resistance to accepiance
ERIC -5~
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of that which is inconsistent. Thus, resistance may be recognized as normal and
necessary, Indeed, a unified organization {person) could not be maintzined without
it, * n In ather words, a person who considers himself & poor speller {and has this
idea continually reinforced by the teacher) cannot be helped by remedial pr;:cedures
unless his attitude towa=d spelling, and in turn about himaself, is altered, Lecky, in
citing some of his experimental work in the area of spelling, pointi to individuals
who have "unconscicusly" set a goal of so many misspelled words per page. Words
spelled correctly on one page are misspelled on a2nother in order to maintain the
"proper quota'. In an elementary school setting, a counselor can play a vital role
in helping the teacher recognize the existence of this type of problem. In addition,
he cen, with the help of the teacher and other staff members, reduce the debilitating
effects of this condition.

A casual look xt the literature in the field of elementary guidance reveals
that the task of the counselor tends to be defined in general rather than specific
terms. 12 The duti:s typically mentioned ave: counseling, group work, screening,
test administration, parent conferences, consulting with teachers, working with
underachievers, in-service training, remedial work, etc. On occasion, explicit tasks
are spelled out. Many of the neophyte counselors looking for specific techniques tend
to find a couple of them after arduous labor. They are not found in typical educational
sources. Since the cupboard is bare, there is a tendency to adopt, without careful
examination, techniques and procedures used with adolescents and aduits. Chaos is
bound to result in situstions in which a strictly cognitive approach it used in the
resolution of a problem,

One of the biggest stumbling blocks is the matter of vocubulax:;r. The adult
meaning of = word and a vecond grader's interpretation of the word can Jiterally be
world's apart, The writer was exploring with a second grader the types of things he

«60«
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liked to do. The pupil said that one of his favorite pastimes was to watch the "late show"

on TV. At times, it was easy to form a hypothesis that the lack of sufficient sleep could
contribute to the boy's poor performance in school. Tempered by the counseling
approach, ghe discussion centered on the importance of the "late show" in the boy's

life. It soon became apparent to the writer that the boy's examination of the situation
was a bit incongruous. So, for the point of clarification, he asked the boy, '"what did

he niean by the “late show'. '"Well I call the 'early show' the *late show' because I

am fifteen minutes la:e in seeing the start of the movie."

Of the inyria& of tasks allotted to the elementary school counselor, two of
them tend to concern hix.n the moegt: counseling and consulting with teachers. The
latter activity is one of the most frequent tasks mentioned, while at the same time
bein. ‘he least defined in explicit terms. Usually, vague generalities are offered
as i1 . kinds of things about which the counselor is "eonsulted'!. After digesting a
typreas listing, a counselor feels that he has to play the role of a s.pervisor, principal,
and confessor. 'To add to the anxiety of the counselor, the lists of the kinds of things
e counsels about are as vague as the list on consultation, or ire simply transpositions
of what goes on in interviews with adults. It is hoped that a supervised practicum can
alleviate most of the fears of the neophyte elementary school counselor. The next few
paragraphs will explore these two concerns 1o a larger degree.

Movt textbooks define counseling as a ''relationship', and by maintaining this
"relationship" a change in behavior will ocenr. Lafferty contrasts two types ol
approaches in counseling:

These (therapies) are esaentially based upon the
idea that some children grow up in a situation where they

have never had or experienced a close relationship with a

mature adult, and therefore by replacing this lack with a
wb] -
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relationship in a psychotherapeutic situation the youngster
is able to change his behavior. While this is a simply stated
idea it is, perhaps, one of the most important cornerstones
of the schools current attempts to alter behavior in children. ...
Still another system may be reiferred to as supportive therapy,
a system under which a significant or mature adult takes interest
E in a youngster and lets him know that this adult will stand with the
:
youngster, The person essentially sympathizes and lets the yonng-
ster know that he can understand the naturc of his concerns, worries,

etc., It is a sustaining form of therany and fewr of its advocates 4 wr

¢~

maintain that it preduces much in the way of drastic change in
behavior.... This writer does not wish to infer that these are
essentially ineffective schools of thought, bul rather rzise the

] question of whether or not we should look for other, more
immediate ways of altering behavior. The proposition stated

above may be restated simply: There are no known lotally effective

. . . \ 13
ways in which behavior migh# b2 altered.

e T e T e, S
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Essentially, Lafferty is drawing attention to the iudea thit o strictly ‘cognitive

P -,

approach tends not to be effective in changing behavior of pupils. VWhat is needed

is another ingredient; emotion, By combining cognition with emotion we have Ellis's

notion of rational therapy. ! The Leynote in understanding this therapy i3 the idea
that emoticnyg in reality are biased, prcjudiced, 'opinionated, etc., forms of thinking.
Inherent in the concept is L.ecky's notion of ''self-consistency''. "Neurosis, i» other

words, coneists of stupid behavior by a non-stupid person, nl5

<3

As mentioned earlier, counselors tend to feel that they are hindered rathex

than helped by counceling thenry, The above explication is a good example of some oi
] 62
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the problems encountered bg} a counselor wheft*‘he tries tc translate theory into action.
"Is there any way I can become 'a ‘good counselor' without being weighfed down with
a myriad of counseling approaches?' Fortunately, an article by Coombs and Soper
can provide a partial answer to the dilemma. 16

In reviewing the literature, Coombs and Soper state; '... effective relationships
seem dependent upon the nature of the helper's attitudes and ways of pexfceiving
himself, his tasks, his client, and his purpose'. 17 They observe that Rogers con-
cluded ""that almost any kind of behavior may be helpful to an individual if the intent
of the helper is to help'. 18 They conclude that

"Appaxently, what makes an effective professional

worker is a question not of what methods he uses, but of

bow well he has learned to use his unigue self as an

instrument for working witk other people, 119

In their own particular‘ study, Coombs and Soper list the following characteristics
o1 - ‘ective counselors: (1) perceive from an internzl rather than an external frame of
reference; (2) sce in terms of people rather than things; (3) see people as able rather
tha: inable; (4) see peopi< as dependable rather than undependable; (5) see people as
friendly rather than unfriendly; (6) see people as worthy rather than urworthy; (7) see
themselves as identified with people rather than apart from people; (8) able to cope
with own problems; (9) not !afra.ic’l to reveal his true self; (10) tries to free people
rather than control them; (11) is altruistic rather than narcissistic; (12) is concerned
with larger rather than smaller meanings. 20

One can gencralize from the above study that it is more important to have
internalized a particular philosophy of life rather than a set of techniques. It is
the attitudes that a counselor brings into the "relationship" that maintain it rather

than a bag of tricks, That "change' is brought about by the counselor acting as an

"63%
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agent of the client r?ther than; an agent for gociety. Consequenily, counselors
Qhoﬁld be more cﬁncerned(about fheir perceptual nrganization rather than their
ability to master cdunceling theory., Performing a personal synthesis in regarding
one's self-concept is more important than striving to achieve an "A'" in ak guidance
course.

In addition to counseling, the other major concern of elementary school counselors
is that of "consulting with teachers'. Very often, this is reduced to generalizing on
maental health aspects of classroom management procedures. It is true that classroom
tuchgrl are vitally cpm"‘:erned with adverse results of some of their actions. The
sternal question ankedii’l "Did I do right in this case?' This question can be interpreted
in many ways, all of which focus on the sense of worth of the asker, '"Do I dare admit
the fact that at times I feel imperfect in my relationship with others?' "What will my
students think of me now?"

The essential procedure used with the teacher is the same as used with the
pupil: exploration of the self-concept. The typical problem faced by the teacher s
that of conflict; I would like to help Johnny, but I am not willing (as yet) to do it at *he
"expense" of 25 other pupils. There is no tailor-made solution for this type of problen.
By establishing a "relationship' the problem can be alleviated for most teachers.
Another type of problem is that of the failing student. Most teachers feel that this type
of person should receive some type of help. However, the counselor does not offer
assistance in the form of outlining remedia’ procedures, but looking for the emotiona)
blocks to learning. This means observing the studeat in a variety of situations and
empiéying sociometric procedures. It means using tests not necessarily for assesunwut
or diagnostic purposes, but appraising performance in stress situations. Very often, the

rvport on ¢. "failing" student will place the tcacher in a conflict situation, "IFrom this




{‘report 1 gather that tis my. att:tude toward the Youngster tbat may be reaponarble for hz(

o __',._poor readmg '

e }poor reader "

Thrs type of consultatxon brmgs mto focus an orgamzatronal problem on the

) elementary level When and where are you gozng to do 1t‘7 F1rst of all you need a

. ﬂ

' ;“_private settmg to carry thus type of mteractxon.' The typ1cal teachers' lounge affords

’ ,-;_.»__f,very 11ttle przvacy It cails for an ofﬁce removed f*om the heavy trafﬁc of the school
| L*The classroom can be used for thls consultatmn. However, the classroom is usually
. fxlled w1th chlldren It is surpnsmg what b1g ears chxldren do have. If the conversa- .

',._;‘vtxon is held in the hallway, the teacher 1s contmually worned about what is gomg on

a2

1thm the classroom After all, in most schools the amount of no1se reflects the

. }_\_‘:

| de gree of dxscxplzne the teacher can enforce The endresult i's a squ1rm1ng teacher

who' i.s mterested in a quzck solutlon rather than an exploratmn of the problem In

'addxt-on, the consultatlons are to be crowded durmg a lnmted t1me penod before school

£fer school recess, and lunch hour For the most part, these prove unsatxsfactory

,b_ecauS'e YOU may have more requests for consultatmn than there is time to carry out.

P G

: ,'To -ke‘ep everyone happy, the counseior may resort to prescr1b1ng a favorlte remedy

o try to understand the youngster

The solutxon to the above problems may be in reorgamzmg the elementary school

| A departrnentahzed approach that frees the teacher for professxonal tasks other than

LR

’ teachmg would yxeld many benefrts, For example when the mus1c, art or physxcal

f

) educatlon teacher conducts the class, the teacher could schedule a t1me block to
- consult W1t‘1 the counselor, parent, urse, etc y about a glven youngster in an unhurned '
"£ashi‘on 'I‘he baggest smgle drawback of th1s plan is that it costs money to hire extra

- teachers A var:atmn of the plan 1s to h1re a smgle' "ﬂoatmg“ substztute to take over

. .,‘ } S . ‘.4 . “. _“‘ "

. the class when consultahon is deemed appropmate.
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‘I‘here 18 one other probxem that arzses when the counsel,or acts as a consultant o
to fhe ata.ff What kmd o£ m*erachon should the counselor have outsule the ”professmnal” |

contact he has made w1th the teachers‘? Can he be one of the ”boys” and engage m 1d1e o | 4' E

| " banter or partake m d' "nking. coffee wﬁth some teachers durmg reeess? | Most counselors -
§ see not}nng wrong with pa.rt:.cxpatmg in these types of act1v1t1es. After all,. Snygg and
Soper feel that effectwe counselors ident:.fy themselves w1th people rather than apart | o -
I from them. 21 "I‘he wnterﬁ £ observatmns on thm issue have lead him to conclude that
""_‘ﬁ.hia. effectzveness ’as a’consultant 18’ reduced' the more txme he, spends being ”one of the

.:ff.-boy'l" Why‘? F;rst of all it takes away t1me from domg his tagk as a consu] tant,

’ ,"Second 1t reduces h1s avallablhty 10 the staff Third, it tends to reduce “consultant

| penods" to gossxp tlme. Fourth 1t effects the. degree of trust that the staff have in the

"coimselor.' Is he gomg to .talk about me .to somebody else? This does not mean that

' -.-the counselor does not pnrtake in any social act1v1txes with the rest of the school staff.
| It does rnean that he must be contxnualiy aware of the great professmnal responsxb uty he
'ha.s' whenrhe deals with other staff mernbers. His aloofness is a sign that he cares to
gi\fe vhis 'hest to all concerned.
'i‘here sre many oth'er types of interactions that should be discussed. ‘Among

them are parent conferene_es, relationship with the administration, relationship with

e ot remt s

other'men'_xb‘ers of the pupil personnel team such as nurses, school psychologists, social

1 workers, etc. Because they have just been enumerated rather than discussed does 1t

| .mean‘.that-they: are unimports;nt,;» All of the nfo‘reﬁentioned deal with the pupils in some

-way? i:he-refore‘, s.re importnnt lto 'the ;overall success ‘of the guii'dancei?r"ogram and ,mor@..
irnportant,: to the‘.self-e’n‘ohantment o.f :ea,ch pupil within the school. ‘However, time

- only perrmts a cursory mentmn of thc,zr contnbutxon to the g,mdance program

" The wrlter has tmed to po:.nt‘out some'of.the’ problems that confront thv

'elernentary schqol counselor_. .fI‘hose problems whxch he has highlighted are t_hose

06
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o wluch have frequently shown up durmg his bmef work as an elementary school
~»~“counselor¢ , Probably, m another settmg some other concerns would have 8
Perhapa, many are. confused rather than helped by tlns exposxtmn. In order to help you

', out of the darkness and leaa you towards the hght the followmg con

o t‘hat most staff membere lack Becauee of this one talent you are in a posﬂnon to

enter mto a umque relatmnslup vnth pupxls,

»haw’

" akt vou mvaluable. ; It is your ab111ty to deal with feelings and emotions that make
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hown up. .

clusion‘ is offered:

, By v1rtue of your trammg as an elementary school counselor you have one asset

teachers parents, admxmstrators, etc.

The Lape given through the relat:.onshlp 18 unmeasurable. What is this g1ft that you

" You, better than anyone else in the school are able to deal w;.th naffect".. It &

i not your sophzstmatmn in dealmg W1th test data or ab111ty to draw socicgrams that

R -4

yuu .valuable. It is your ability to deal vnth feelings and emotions that make you unique.

'I‘ecn .ques become unimportant when y"ou 'want to help an individual to become a person.

Your _training. can very often help make this a reality.

!
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